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INTRODUCTION
BACKGROUND
In May 2009, the Ministry of Education (EDU) in collaboration with the Ministry of Training, Colleges
and Universities (TCU) and the Ministry of Citizenship and Immigration (MCI) launched a call for
expressions of interest regarding Adult Learning Centre Demonstration Projects. In September 2009,
three regional committees including school boards, colleges and community groups submitted project
pilot proposals with a duration of two years. In November 2009, the Ministry of Education decided to
temporarily put the pilot projects announcement on hold.
The current regional committees are still waiting for a decision following the submission of a proposal
for a regional Adult Learning Centre Demonstration Project.
In December 2009, a new approach was proposed by the three ministries (EDU, TCU and MCI) to
develop a literacy and language strategy for adults with a January 2011 deadline.
Meanwhile, the French-Language Continued Learning Unit developed a call for tenders for three
research projects aiming to explore certain components of the concept of the Adult Learning Centres.
The following aspects were reviewed: Communication and Recruitment; Partnerships; and Assessment
and Referral.
At the same time, TCU pursued the development of the new Ontario Adult Literacy Curriculum
Framework Initiative (OALC) and its validation by the Literacy and Basic Skills Program (LBS). The
Coalition ontarienne de formation des adultes (COFA) has been involved in the development and
validation of the OALC, as have other provincial cultural and sectoral organizations.

MANDATE
The Ontario Ministry of Education (EDU) and Ministry of Training, Colleges and Universities (TCU)
have retained the services of PGF Consultants to develop models of:
- Agreements and collaboration among the organizations
- Learner Assessment and referral
- Recruitment and communication
This document is a summary of three reports issued on these subjects for the French-Language
Continued Learning Unit, with recommendations issued from regional consultations. The
recommendations will inform the review of the research reports and the planning of new initiatives in
agreement with the tri-ministry committee.
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METHODOLOGY
The process of designing partnership models was carried out in several stages, briefly described below.

RESEARCH INTO BEST PRACTICES
In order to determine what is being done elsewhere in the field of co-operation and partnership, PGF
Consultants conducted an overview of best practices in Ontario and elsewhere in Canada. It also
conducted a review of the literature providing information on designing and maintaining community
partnerships. The results of this research were presented in an interim report in Appendix C and are
summarized in a table in this document.

SURVEY OF SERVICE PROVIDERS
PGF Consultants administered a questionnaire to key stakeholders in the field of French-language
adult education and training. The survey results are presented in Appendix B.

DESIGN AND PROPOSAL OF MODELS
Following a careful study of best practices implemented by organizations in Ontario and Canada
working in the field of adult education and training, a group of analysts and experts in the field were
invited by PGF Consultants to develop two partnership models applicable to adult education and
training services in Ontario. These models are presented and analyzed in this report.

REGIONAL CONSULTATIONS
The models were then presented to representatives of organizations involved in adult education and
training in three regions of Ontario (North, South, and East) and three types of service providers
(colleges, school boards, and community organizations). Their comments, suggestions, and
recommendations were then used to improve the initial proposal.
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CURRENT SITUATION AND A FEW BEST PRACTICES
CURRENT SITUATION
While there appear to be many informal local arrangements for promoting services or sharing
resources, relatively few formal partnerships exist.
The three partnerships most frequently mentioned are the Academic and Career Entrance (ACE)
program, the Referral Centre for Adult Training (RCAT), and Literacy Service Planning (LSP).
In many cases, delivery of the Collège Boréal ACE program is subcontracted to ―community‖ centres
that offer Literacy and Basic Skills (LBS) services in northern and southern Ontario. The same is true
for La Cité collégiale in eastern Ontario. There is a parallel practice for the delivery of credit courses
leading to the OSSD: several adult schools belonging to school boards offer courses in LBS
―community‖ centres, or offer LBS courses in their schools.
According to the research component of our mandate, RCAT is the best example of a French-language
―one-stop‖ assessment, referral, and training centre in Ontario, grouping all of the service providers in a
single territory together (French- and English-language colleges, school boards, training community
centres). RCAT is cited as a best practice by many authors.
Lastly, the Ministry of Training, Colleges and Universities’ (MTCU’s) LBS program includes 16 regional
planning structures: these are the Literacy Service Planning (LSP) committees. The LSP structure
includes English- and French-language service providers. Due to the geographical configuration of
these regional planning structures, the French-language organizations are always in the minority.

3

Partnership Models for Organizations in the Field
of French-language Adult Education and Training

Final Report

A FEW BEST PRACTICES
The following table summarizes the information on best practices collected during our research. These
data demonstrate the various ways in which organizations have collaborated with one another. More
details on these partnerships are found in Appendix C.
Definition of the
corporate
entities that are
collaborating

Mechanisms for
collaboration amongst
the corporate entities

Copyright and
distribution
rights of
tools/resources
for adult
learners

Definition of
corporate
entities
providing
delivery
models for the
programs and
services
offered

Example 1: Partnerships involving several different communities
 Under the
 Coordinating
 Community
leadership of
committee
groups
Pluri-elles, the
 Support committee
members of
three
communities in
Manitoba:
Saint-Georges,
Saint-Claude,
northern
section of
Saint-Boniface

Example 2: Eastern Quebec
 Four school
 The partners
boards in the
consider themselves
Lower St.
equals
Lawrence
 There is no
region, the
competition between
Gaspé
them
Peninsula, and  Collaboration is
the Magdalene
based on consensus
Islands, and
seven
grassroots
community
groups that
provide training
to adults

 School
boards
 Grassroots
community
groups

Organizational
and financial
accountability

Accounting,
administration,
operationalization, and
conflict-resolution

Memorandum of
agreement
(MOA) between
the partners,
describing:
 the objectives
being pursued
 the partners’
commitments
 the decisionmaking
process
 the conditions
for modifying
the MOA
 the start date
and end date
of the MOA

 Role of the coordinating
committee

 Adults enrol
with the
school board
in their region
 They receive
training in an
institution
belonging to
the school
board or from
a grassroots
community
group
 They can
begin learning
in one place
and proceed
to another
place

 When they receive their
training from a grassroots
community group, the
local school board turns
over all of the ministry
funding to that group
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Definition of the
corporate
entities that are
collaborating

Mechanisms for
collaboration amongst
the corporate entities

Example 3: The union perspective
 The union and
 Joint committee, with
management
two co-chairs; the
are equal
union co-chair is
partners in
actively engaged
decisionmaking
 Union
participation is
highly visible to
learners
Example 4: An adult learning network
 Adult education
agencies,
community
groups, and
individuals in
Peel, Halton
and Dufferin
Counties
Example 5: A one-stop service
 7 training
 Management
agencies
committee
 6 referral
 Development
agencies
committee
 3 advisory
 Procedure
agencies
committee
 Funding committee

Copyright and
distribution
rights of
tools/resources
for adult
learners

Definition of
corporate
entities
providing
delivery
models for the
programs and
services
offered

Organizational
and financial
accountability

Accounting,
administration,
operationalization, and
conflict-resolution

 The program
is led by a
joint
management
-union
committee

 The joint
committee
oversees all
aspects of
planning,
program
delivery, and
assessment

 The mandate of the joint
committee in terms of the
way in which the program
is administered is
determined jointly by the
parties
 The terms and conditions
reflect the principles of
worker-centred education

 School
boards
 Community
groups
 Colleges

 Decisions of a
financial nature
are referred to
the Board of
Directors of Le
Cap
 4 primary
sources of
funding

Management committee:
 Implementation of the
development
committee’s action plan
 Handles current issues

 12 literacy
programs
offered by
school
boards,
colleges, and
community
groups

PARTNERSHIP MODELS
Models designed by experts and subsequently enhanced with input from stakeholders in the field are
presented below, with a description of their goals and objectives, the corporate entities involved, the
mechanisms for working collaboratively, copyright issues, the entities providing services, organizational
and financial accountability, accounting and administration, and the language of service and training.

MODEL 1: A MODEL FOR COLLABORATIVE SERVICE DELIVERY
Brief description: A collaborative agreement between organizations offering adult education and
training services.
Model 1 is fairly conventional in nature; it governs exchanges of training services between two or more
organizations by means of subcontracting. The geographical scale of the model varies. The core value
is collaboration.
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The demonstration projects designed by the regional committees for the creation of Adult Learning
Centres exemplify this model.
In southern Ontario, support is divided between this model and Model 2. French-language service
providers working in this region are already consulting one another—something that is advocated in
Model 1. They are already somewhat familiar with this model; however, some see the benefits that
Model 2 would provide at the local level.
Stakeholders in northern and eastern Ontario prefer Model 2.
Goals and objectives



To offer adults in the region education and training services;
Model 1 considers the individual primarily as a learner. The focus is on services that meet his or
her one-dimensional learning needs.

Corporate entities involved





Community groups;
School boards;
Colleges;
This agreement relates only to training agencies.

Mechanisms for working collaboratively



Coordination committee;
In Model 1, the entities maintain full autonomy. The partners need only agree on their respective
areas of responsibility to ensure effective collaboration.

Copyright and distribution of tools


Each partner retains the rights to the proceeds of its own work.

Corporate entities providing services





Community groups;
School boards;
Colleges;
Each organization remains responsible for its own programs, even when programs are offered
collaboratively.

Organizational and financial accountability




Memorandum of agreement;
Structure of each partner’s organization;
Each partner’s responsibilities are clearly set out in the memorandum of agreement in such a
way that they do not conflict with the structure of its organization.

Accounting, administration, operationalization, and conflict-resolution


These duties fall to the organization that has the lead for the initiative for joint service offer.
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Language of assessment and training





This model can work with organizations that are French-language only, both in terms of
assessment and training;
The Anglais langue seconde (ALS) program or the Anglais pour débutants (APD) program is
integrated and funded to facilitate entry into the job market;
The Français langue seconde (FLS) program is integrated and funded for Allophones who
choose training delivered in French;
Stakeholders in all three regions and sectors emphasized the urgent need to modify the
guidelines and provide adequate funding.

MODEL 2: A MODEL FOR THE INTEGRATION OF SERVICES FOR LEARNERS
Brief description: An agreement to integrate the assessment, referral, recruitment, and training
services offered by organizations in the field of adult education and training.
Unlike Model 1, Model 2 pools the resources of two or more organizations in order to deliver integrated
adult training services, including income support during training. Model 2 also opens up the possibility
of offering two training services, such as LBS and professional or technical training, at the same time.
Model 2 requires the active participation of employment agencies. Because these services are usually
offered on a local basis, Model 2 applies to a defined geographic area.
The core value of this model is complementarity; the objective of this model is to more adequately
respond to the multi-dimensional needs of learners.
LBS stakeholders in northern Ontario expressed a clear preference for Model 2. Future partners in
employability should be involved right from the implementation stage. These stakeholders feel that
Model 2 provides a great opportunity to listen to workers in the field who are in contact with learners
and to plan the offer of services in a concerted manner. In addition, Model 2 should allow for the
creation of new training services in communities that currently do not have access to services.
Participants in the meeting in eastern Ontario also prefer Model 2, which should not come as a
surprise. They are familiar with the Referral Centre for Adult Training (RCAT) in Prescott-Russell and
are therefore familiar with the integration that this model involves. However, they add that they have
one reservation: everyone agrees that partnerships should be created, but when the survival of a
service or program depends on the number of clients, disagreements arise. In addition, ministry
programs change often, which makes these partnerships vulnerable.
Goals and objectives



To respond to the multiple and complex needs of adults in a region through adapted adult
education and training services;
Model 2 acknowledges that individuals have many different needs (finding a job in a majority
English-language environment, having a minimum level of income, taking care of one’s family,
moving, building self-worth, etc.) that have an effect on their specific learning needs. Model 2
places the individual at the centre of the services that are offered.

Corporate entities involved




Community groups;
School boards;
Colleges;
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Referral agencies (e.g., employment service centres, Ontario Works, Employment Ontario,
social services);
Advisory agencies, boards, and commissions (e.g., HRSDC, community development
corporations, training boards);
English-language community groups;
English-language school boards;
English-language colleges;
The regional offices of the Ministry of Training, Colleges and Universities;
The agreement in Model 1 only relates to training agencies; Model 2 brings in additional
stakeholders whose work with learners to meet their multidimensional needs shapes their
learning;
Bilingual referral agencies remain involved, because they serve Francophone clients. Englishlanguage service providers may be called on by referral agencies which often require bilingual
structures to refer clients;
Stakeholders in northern Ontario said that they were comfortable with having employment
support services within the regional group because they are natural partners who are usually
bilingual in the designated areas. However, they expressed strong reluctance with respect to
English-language LBS service providers. These service providers behave competitively; they
keep Francophone clients and do not consider mother tongue as a criterion for assessing
language skills. In other words, if, in future, English-language organizations truly agreed to have
Francophone learners assessed by French-language organizations, they would be welcome at
the table. In the interim, Francophones prefer unilingual French-language structures;
We noted a similar reluctance amongst stakeholders in the Ottawa region, although this was not
the case in Prescott-Russell, where Francophones make up the majority. Stakeholders in
Cornwall-Stormont, Dundas, Glengarry appear to be confident in the sense that they are able to
work with their counterparts in Prescott-Russell;
Participants in the southern Ontario meeting noted that their region already has a structure for
working with English-language organizations: the regional 16 Literacy Service Planning entities
mandated by MTCU to design new services. The participants felt that it was not necessary to
duplicate this function.

Mechanisms for working collaboratively





In this model, the partners transfer some of their autonomy so that certain joint actions can be
carried out. They promote their point of view on every aspect of these interventions. For this
type of joint intervention, a more flexible service structure based on consensus is required;
Some of the partners’ autonomy with respect to joint assessment and referral strategies should
be transferred to the LBS partners, which have an in-depth understanding of clients with low
literacy levels and which are more likely to find or develop resources that are appropriate for
establishing skills assessment procedures and intake protocols that are adapted to all adult
clients. Moreover, these organizations offer exclusive services in their community;
It follows that the choice of partnership model will also shape the joint assessment and referral
structure.

Copyright and distribution of tools



Rights to the proceeds of joint ventures are negotiated by the partners;
Participants in eastern Ontario agreed that the tools should be developed by the partners.
However, they are counting on the ministry to distribute them and to share any relevant
information.

8

Final Report

Partnership Models for Organizations in the Field
of French-language Adult Education and Training

Corporate entities providing services










School boards (e.g., the Conseil scolaire catholique de district des Grandes Rivières adult
learning centre, the Conseil scolaire catholique de district du Nouvel-Ontario adult learning
centre);
Community groups (e.g., La Boîte à lettres de Hearst, Centre d’alphabétisation Alpha Thunder
Bay, Alpha Toronto, ABC Communautaire de Welland, Le CAP de Hawkesbury, Le Centre Moi
j’apprends Inc. de Rockland);
Colleges (e.g., Collège Boréal, La Cité collégiale, Collège d’Alfred of the University of Guelph);
Referral agencies (e.g., employment service centres, Ontario Works, social services);
Advisory agencies, boards, and commissions (e.g., HRSDC, community development
corporations);
English-language community groups;
English-language school boards;
English-language colleges;
In Model 2, a learner could simultaneously receive more than one training service from more
than one training organization, as part of an integrated, concerted intervention. He or she could
also receive training support services from other partner organizations. This approach makes it
easier for learners to receive an organization’s services based on the nature of his or her needs
and the respective capacities of the training partners.

Organizational and financial accountability1







Memorandum of agreement;
The structure of each partner’s organization;
A regional group of the partners;
Each of the partners participates in the decisions that are made within the regional partnership,
which collectively manages the service at the community level (i.e., at the service delivery level).
To avoid conflicts with their constituents (the organization to which they belong), it would be
preferable if each of the partners received the authority from its constituents to act effectively
within the service management structure working in the community served by the regional
partnership;
For stakeholders in southern Ontario, governance by the ―people in the field‖ is a given. Even if
the guidelines come from the ministry or from a central organization, implementation is their
responsibility.

Accounting, administration, operationalization, and conflict-resolution





1

Participation by bilingual and English-language agencies is essential to the operation of the
integrated service model, which raises the delicate issue of bilingualism;
In communities where both language groups coexist, most referral agencies are bilingual. Thus,
they want to co-operate with joint local structures that provide assessment, referral, integrated
training, and recruitment services to both language groups. These organizations would not
apply referral or training support protocols developed specifically for a Francophone clientele;
rather, they would employ the same mechanism for all of their clients;
Because of this, we are proposing bilingual partnership models that include English-language
training agencies and clear protocols conducive to screening Francophones, determining their
needs, and referring them to the appropriate French-language services.

Please refer to the sample partnership agreement in Appendix B.
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CONCLUSION
Stakeholders in northern and eastern Ontario expressed a preference for partnership Model 2.
Stakeholders in southern Ontario did not reject this model outright, but were more hesitant about
accepting it.
Several important issues were raised by participants in the consultation. We will summarize them here
and suggest ways in which to address them.
The language issue
In both models, it is important to distinguish between the language used by the regional partnership and
the language of training. In both cases, if they so desire, Francophones would receive assessment and
training in French. Those who need these skills in order to get a job would also enrol in beginner APD
(English-language) courses, ALS (English as a second language) courses or even, as some
participants in southern Ontario suggested, more advanced courses. Similarly, Allophones who chose
training in French could take FLS (French as a second language) courses.
Model 2 suggests the creation of a regional partnership representing French-language, bilingual, and
English-language organizations. This option raises the whole issue of interaction with Anglophones,
who are in the majority in all of the province’s larger regions. This approach relies more heavily on
bilingualism; it is more pragmatic and focuses on the needs of adult learners, rather than on the
language preferences of service managers.
However, this concession to bilingualism within the regional partnership would be made to optimize
service delivery to Francophone learners. The language of assessment and the language of training
would continue to be French.
As participants in the consultation in northern Ontario pointed out, English-language organizations do
not necessarily have the skills to assess a learner’s level of French. To overcome the challenge of
identifying Francophone learners, there is one simple and effective criterion that must be put forward
and used by all: the language of instruction in elementary school. This information must be part of the
learner’s profile.
The issue of governance
To ensure an effective and satisfactory level of governance, a staff member must be hired and there
must be a budget for the operation as a whole. Without necessarily creating a new entity, co-operation
and collaboration must have the support of an operating budget and a permanent staff member. No one
organization can take on the role of secretariat with its current resources. Each partner’s contribution
would be limited to time spent in meetings, time spent travelling, and time spent on committees.
Stakeholders in eastern Ontario echoed this request.
To address these concerns, one of the ministries at the table could assign one of its employees to
support the work of the group with his or her time and expertise. This individual would not be directly
involved in training and would therefore not have any needs to be met, nor would he or she be in
competition with the other service providers. He or she could be more objective and ensure compliance
with the stated principles.
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Two other factors could support the work of the partnerships:


An emphasis on longer training leading to sustainable employment, as opposed to quick reentry into the job market in a more precarious job. In the long term, this would save public
resources and allow for a fuller contribution to the economy;



The current funding model, which is based on individual enrolment in services, results in
competition between service providers in adult education and training and could be a serious
barrier to the development and implementation of partnerships. Developing a more appropriate
funding formula while supporting collaboration between partners would meet the needs of
learners rather than the interests of the institutions.
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APPENDIX A: SUMMARY TABLE OF THE MODELS PRESENTED
Dimensions
Title

Model 1
Collaborative agreement between
organizations offering adult
education and training services

Preamble
Shared Vision
Joint Objectives

To offer adults in the region
education and training services

Corporate Entities Involved





Mechanisms for Working
Collaboratively
Copyright and Distribution of
Tools and Resources for Adult
Learners
Corporate Entities Providing
Services

Coordinating committee

Model 2
An agreement to integrate the assessment,
referral, recruitment, and training services
offered by organizations in the field of adult
education and training
To respond to the multiple and complex
needs of adults in the region through
adapted adult education and training
services
 Community groups
 School boards
 Colleges
 Referral agencies (e.g., employment
service centres, Ontario Works, social
services)
 Advisory agencies, boards, and
commissions (e.g., HRSDC, community
development corporations)
 English-language community groups
 English-language school boards
 English-language colleges
Management committee

Each partner retains the rights to the
proceeds of its own work

Rights to the proceeds of joint ventures are
negotiated by the partners





School boards
Community groups
Colleges






Organizational and Financial
Accountability




Memorandum of agreement
The structure of the organization

Accounting, Administration,
Operationalization and Conflictresolution

The lead organization for the
initiative for joint service offer

Community groups
School boards
Colleges

School boards
Community groups
Colleges
Referral agencies (e.g., employment
service centres, Ontario Works, social
services)
 Advisory agencies, boards, and
commissions (e.g., HRSDC, community
development corporations)
 English-language community groups
 English-language school boards
 English-language colleges
 Memorandum of agreement
 The structure of the organization
 A regional group of the partners
Organization chosen by the management
committee
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APPENDIX B: SAMPLE PARTNERSHIP AGREEMENT
Pluri-elles. Vers des partenariats communautaires rassembleurs.2
Sample partnership agreement
This letter describes in general terms the partnership between Pluri-elles (Manitoba) inc. and Une telle
magazine for the purpose of promoting an awareness campaign to educate the public about violence.
General terms: (briefly describe the awareness campaign)
Purpose: (describe the reason for the agreement)
Objectives: (describe the objectives of the campaign, either in general terms or by listing the desired
outcomes)
Roles and responsibilities: (describe the executive roles and financial responsibilities of each of the
partners and the specific activities for which each partner will be responsible)
Length and assessment: (define the length of the campaign, deadlines, procedures for making
changes, and the terms and conditions of the assessment process)
Cancellation:
The agreement may be cancelled by either partner upon the delivery of thirty (30) days’ written notice to
this effect. During the thirty-day period, each partner must fulfil the responsibilities and obligations set
out in the letter of agreement.
Identification of the Partners:
Any use of the Pluri-elles (Manitoba) inc. logo on materials that are distributed, disseminated or made
available to the public by any means must be approved in advance by the Executive Director of Plurielles (Manitoba) inc. Any mention of the participation of Pluri-elles (Manitoba) inc. in the distribution,
dissemination or availability to the public by any other means must be approved in advance by the
Executive Director of Pluri-elles (Manitoba) inc. The partnership between Pluri-elles (Manitoba) inc. and
Une telle magazine does not mean that Pluri-elles (Manitoba) inc. supports the magazine’s products
and it must not be presented as such.
I accept:
______________________________________ ____________________________________
(Name, Title) (Name, Title)
(Pluri-elles (Manitoba) inc.) (Une telle magazine)

2

http://www.pluri-elles.mb.ca/partenariats.php
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APPENDIX C: DESCRIPTION OF BEST PRACTICES
The websites listed in Appendix D yielded a wealth of information, which is summarized in the following
pages.

Vers Des Partenariats Communautaires Rassembleurs
In 2004, Pluri-elles (Manitoba) inc. launched a four-year project to foster the creation of partnerships in
family literacy. Over the course of this project, it developed and tested a partnership model in three
Franco-Manitoban communities: the Saint-Georges region, the community of Saint-Claude, and the
northern section of Saint-Boniface.
For this project, Pluri-elles published a guide to the development of partnerships that each community
could adapt for its own use. This 200-page document on bringing communities together through
effective partnerships is entitled ―Le partenaire efficace : Vers des partenariats communautaires
rassembleurs‖.
Created as a training and leadership tool for individuals, committees, and organizations interested in
establishing a local partnership model in a specific field, i.e., family literacy, this guide may also be used
to support other initiatives of an economic, social, cultural or educational nature.
Used to structure the different stages of a process, this tool will help organizations to create the
partnership model that best meets the needs of their community.3

Coalition Regionale De L’ouest Et Du Nord Pour L’alphabétisation En Français (Cronaf)
The CRONAF partners have offered literacy services since the late 1980s. In November 1998, they
decided to formalize their network so that it would be recognized as representative of French-language
literacy in western and northern Canada. They met to develop a three-year strategic plan. A
management committee comprised of one representative from each of the member organizations
worked to implement this plan. The network carried out its mandate by using mechanisms for
discussion such as regional and national meetings, teleconferencing, and an online discussion board.
CRONAF includes the following organizations:







Fédération franco-tenoise (Northwest Territories)
Association franco-yukonnaise (Yukon)
Éducacentre (British Columbia)
Éduk (Alberta)
Service fransaskois de formation aux adultes (Saskatchewan)
Pluri-elles inc. (Manitoba)

Co-operation has existed between the western provinces and the territories since 1991, when the
Fédération canadienne pour l’aphabétisation en français was founded. Accomplishments of this cooperation include the design, testing, and publication of a guide to family literacy entitled Guide
d’intervention en alphabétisation familiale and a partnership with Institut canadien de l’éducation des
adultes (ICEA) to test the program entitled Nos compétences fortes dans l’Ouest et le Nord.
CRONAF is a coalition that provides support, promotion, and collaboration in the field of literacy in
western and northern Canada. Its primary objectives are to encourage its members to develop

3

http://www.pluri-elles.mb.ca/partenariats.php
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partnerships amongst themselves and to increase the impact of these partnerships on the community
and on learners.4

Peel-Halton-Dufferin Adult Learning Network
This organization is the result of a partnership between the Peel Adult Learning Network and the Halton
Adult Learning Network. It is comprised of adult education agencies, community groups, and
individuals. It provides resources and support to a dozen literacy programs offered by school boards,
colleges, and community groups. This network of educational institutions covers three counties and
several cities in southern Ontario.
Mississauga:




Peel Adult Learning Centre
Peel District School Board
Skills for Employment, Life and Family

Brampton:




Le Collège du Savoir (French-language)
Peel District School Board
Skills for Employment, Life and Family

Oakville:



Halton Catholic District School Board
Sheridan College

Orangeville/Shelbourne:



Georgian College
Upper Grand District School Board

Burlington:





Halton Catholic District School Board
Halton District School Board
Literacy Council of Burlington
YMCA of Hamilton/Burlington

Milton:



Halton Catholic District School Board
Literacy North Halton

Acton/Georgetown:



4
5

Halton Catholic District School Board
Literacy North Halton5

SEFFA Service fransaskois de formation aux adultes: http://www.seffa.sk.ca/html/projets/cronaf.html
Peel-Halton-Dufferin Adult Learning Network: http://www.phdaln.on.ca/main.cfm
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An Extraordinary Partnership
This partnership in Eastern Quebec, which consists of four school boards in the Lower St-Lawrence
region, the Gaspé Peninsula, and the Magdalene Islands and seven grassroots community groups that
offer training to adults, has been in place for 15 years.
Two avenues for adult training are available in this territory: grassroots community groups and school
boards. In the context of this partnership, grassroots community groups and school boards work
together to offer the best possible service to local adults. The partners consider each other as equals.
They do not compete and their co-operation is based on consensus: learners are more likely to
succeed if they are in the place that suits them the best.
An adult who decides to take training enrols at his or her local school board and, based on his or her
needs, is trained in a school board institution or within a grassroots community organization. An
individual trained by a grassroots community organization can take any final examination at the school
board. Training is often delivered in a grassroots community group when it relates to upgrading skills or
integration into the community. Training is usually delivered in a school board institution when it relates
to taking courses toward a secondary school diploma. Thus, an individual might begin his or her
training with a grassroots community group and continue on to the school board institution. When an
adult is trained by a grassroots community organization, the local school board turns over all of the
funds provided by the ministère de l’Éducation, du Loisir et du Sport (MELS) for that student – an
average of $3.75 an hour.6

Literacy In The Workplace: A Union Perspective
The City of Moncton’s basic literacy training program began in 1998 and continues to this day. Initially,
the program focused on basic skills in reading, writing, and arithmetic, as well as computer skills and
preparation for the general knowledge test. It subsequently evolved in response to the needs of
workers. Personal growth workshops, such as workshops on income tax or parenting, attracted new
learners. Then the program added workshops on effective leadership, oral communication, and French.
The City employs one full-time person to teach French, particularly French as a second language, to
meet the demand in this officially bilingual city.
The City has always invited families to participate in the program’s continuing learning options. Its
family policy offers spouses the opportunity to find work and many of them have increased their skills
and employability. Some have re-entered the job market, others have found better-paying jobs. This
policy has also attracted the children of municipal employees to continuing education, reflecting the
City’s efforts to reach the entire community. The program is led by a joint committee representing the
unions and municipal management. According to Al Strang, former City Manager of the City of
Moncton, the joint nature of the project was crucial for making it clear that the project had not been
imposed by management. The program offers many options and a flexible schedule. Courses are
offered from September to May, between 8:30 a.m. and 8:30 p.m., in a location in the City’s centre of
operations that is set aside for learning. Enrolment is ongoing and registration is confidential and
voluntary.
Factors in the success of the program
First, the program is accessible. Clearly, time and expense are the most common obstacles to training
for working people. In most cases, individuals working shift work, those working more than one job to
make ends meet, and those with family responsibilities are not able to access community literacy
programs. Workplace learning programs have the advantage of accessibility. Individuals are already at
work; they have already travelled to the site and made child care arrangements, and they are part of a
social community within the workplace. In addition, program participation increases when courses are
offered during paid working hours.
6

Eveiller le lion qui dort : Réflexion sur le recrutement en formation des adultes. Coalition ontarienne de formation des
adultes, November 2008.
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Second, these programs acknowledge that learning is a social process. In order to overcome the
―emotional‖ barriers of going back to learning, joint committees must ensure that programs are
voluntary, non-threatening, held in a convenient location, and follow a strict confidentiality policy. These
factors result in the creation of community of learners who can support and challenge one another.
Third, these programs focus on the needs of workers and result in the acquisition of specific skills in the
workplace in addition to basic literacy skills. They take individuals’ needs and hopes into account and
place value on their prior experience and learning.
Lastly, joint management-union committees are an essential factor in success: they enable the
employer and the union to face challenges together and create effective programs.7

Conditions For Union Participation In Literacy Programs
Unions support literacy programs in the workplace that:


Enable workers to have a greater control over their lives and their jobs;



Are based on workers’ prior knowledge;



Meet the needs of the individual as a whole, enrich the lives of learners as individuals, workers,
union members, family members, and citizens;



Open the door to other training and education programs;



Reflect different learning styles and the needs of adult workers, taking into account their gender,
race, ethnicity, and culture;



Allow individuals to participate in setting their own learning objectives and making decisions that
affect the design, content, and planning of the program;



Seek to integrate literacy and other aspects of training in the workplace;



Are optional;



Are open to everyone;



Are accessible, delivered at practical times and in practical locations, at no cost to the learner;



Include remunerated time to learn during work hours;



Include replacement workers to replace workers who are participating in the programs, so that
co-workers are not overloaded;



Ensure confidentiality, so that employers do not have access to information on individual
progress; and



Ensure accountability through individual and collective assessment rather than learner tests.

A model for a worker-centered literacy program in the workplace means that:

7



The union and management are equal partners in decision-making;



Union participation is highly visible to learners;



There is a joint committee, with two co-chairs, and the union co-chair is actively engaged;



The joint committee oversees all aspects of program planning, delivery, and assessment;



The mandate of the joint committee in terms of the administration of the program is determined
jointly by the parties. The terms and conditions reflect the principles of worker-centred
education.

Partenaires dans l’apprentissage au travail. http://www.fcaf.net/communications/publications/alire/index.html
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These key points are the basis of the principles of adult education and best practices in this field. They
enjoy wide-scale support within the adult literacy and education community.8

One-Stop Service
In the mid-1990s, the Centre d’apprentissage et de perfectionnement (CAP) de Hawkesbury created a
referral centre: the Referral Centre for Adult Training (RCAT). This centre operates on the principle of
systematically centralizing services to assess learner skills and needs and referral services in a single
location.
Its mandate is to help adults in the counties of Prescott-Russell in eastern Ontario return to training. It
also plays a local coordination and planning role in the creation of joint training programs. It is the only
bilingual multi-sectoral one-stop service for referral, training, and employment in Ontario.
The RCAT staff person:


Welcomes the client;



Identifies the client’s training needs;



Assesses the client’s basic skills in his or her first language, mathematics, and computer
literacy;



Determines the client’s literacy level;



Refers the client to the most appropriate training centre and/or program based on his or her
needs and skills;



Follows-up with the client;



If necessary, provides the client with information about other forms of training that are available;



Reports on the client’s progress to the referring organization, if applicable, until he or she is
registered at a training centre; and



Compiles data on the public’s skills and training needs.

RCAT brings all of the community’s key partners in adult education to the table. These include:






8

Training agencies:
o Centre d’apprentissage et de perfectionnement
o Centre d’éducation et de formation de l’Est ontarien
o Collège d’Alfred, University of Guelph
o La Cité collégiale
o Moi j’apprends
o Tr. Léger
o Valor Institute
Referral agencies:
o Employment service centres
o Ontario Works
o Services aux enfants et adultes de Prescott-Russell
o Workplace Safety and Insurance Board (WSIB)
o Ontario Disability Support Program (ODSP)
o Joint publicity
Advisory agencies, boards, and commissions:
o Eastern Ontario Training Board
o Prescott-Russell Community Development Corporation

Canadian Union of Public Employees: http://cupe.ca/literacy
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Human Resources and Skills Development Canada (HRSDC)

Supporters of this initiative feel that it is more effective for a local adult training network to offer its
training programs using a one-stop service approach that does not differentiate between specific
service providers. This approach makes it easier to reach adult learners and help them to overcome the
obstacles to returning to learning. This approach makes it easier to reach unemployed adults,
determine their skill level, make the connection between their skill level and the needs of the local job
market, and create or adapt training programs to meet these needs.
The one-stop approach integrates and offers several different training and employment services within
a single training program. It simplifies the education system for adult learners and the general public.
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APPENDIX D: REVIEW OF THE LITERATURE AND BIBLIOGRAPHY
LITERATURE REVIEW AND IMPLEMENTATION HANDBOOKS (PARTNERSHIPS)
Some publications provide information on developing and maintaining community partnerships. Several
are presented below.
The Partnership Handbook
Flo Frank and Anne Smith, Labour Market Learning and Development Unit, Human Resources
Development Canada (HRDC)
2000, 82 pages, http://library.nald.ca/search?q=Frank&collection=research&collection=learning
We recommend this handbook for its recognition of the art and science of community partnerships. It
contains excellent lists of issues to consider when addressing partnerships. Nevertheless, it is not a
detailed explanation or a self-training guide to acquire the skills it describes. Towards the end there is a
short section on the realities of rural, urban and Northern environments.
Fundraising Ideas that Work for Grassroots Groups
Ken Wyman. Voluntary Action Program, Department of Canadian Heritage
1994, 191 pages, http://www.nald.ca/fulltext/heritage/compartne/Fr4gras1.htm
Although it is meant for fundraising, it provides excellent advice on approaches that may be used to
formulate community partnerships. It contains good descriptions of elements to consider when
preparing global strategies. It contains extensive practical advice on implementation. ―Institutional
Grantors‖ is a good preparation for a telephone or face-to-face interview. [Face-to-face contact is
always better than a letter!] The only disappointment is that the bibliography refers mostly to
Anglophone organizations and documents.
In the same collection
Canadian Heritage published a dozen documents on community partnerships and volunteering,
available from NALD. Subjects:
 Recruiting volunteers;


Fundraising; and,



Marketing.

Building Strong and Effective Community Partnerships: A Manual for Family Literacy Workers
Sharon Skage, The Family Literacy Action Group [Alberta]
1996, 80 pages, http://www.nald.ca/library/learning/partner/cover.htm
Another language, another culture, the same concerns: we believe that service providers will find it
useful. Written in a mostly simple, even friendly language, this handbook presents the ―in the field‖ point
of view on the issue of partnerships. Practical advice and examples of challenges faced in Alberta.
DOCUMENT REVIEW AND IMPLEMENTATION HANDBOOKS (COMMUNICATION)
Some publications provide information on the development and implementation of a marketing and
recruitment strategy. Several are presented below.
In the Anglophone culture there are organizations where training is provided by volunteers, including
Laubach Literacy (www.laubach-on.ca). In both cultures, service providers’ Boards of Directors are
comprised of volunteers. Consequently, there are many publications on recruiting these volunteers.
These publications do not apply to recruiting learners.
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Préparation pour l'intervention en milieu de travail –
Guide de marketing et de mise sur pied de la formation
David Sherwood de Brunet Sherwood Consultants,
Coalition ontarienne de formation des adultes
2004, 74 pages + appendices, http://www.coalition.on.ca/publications
We recommend section 4 only. Beginning in section 4.3 there are examples of strategies resulting from
the analysis of the community and of possible partnerships or clients. This guide may be intellectually
stimulating in other contexts.
Literacy and Basic Skills Program (LBS)
Ontario Ministry of Training, Colleges and Universities (MTCU)
Reviewed in October 2000, 173 pages
Fundamental to any consideration of the adult training sector are MTCU Guidelines. Every year, the
Ministry signs agreements with over 200 organizations providing services to Anglophones,
Francophones, Aboriginals and deaf persons. In exchange for this annual funding, these organizations
provide adult training services according to the Guidelines.
As indicated in other documents in this bibliography, local recruitment campaigns are more effective
when supported by province-wide advertising in major medias.
Awakening the Giant Within: Reflections on Strategies for Recruiting Francophone Adults to
French-Language Literacy Programs
Russell, Célinie; Coalition ontarienne de formation des adultes
2008, 76 pages (downloadable from the NALD website
http://www.bdaa.ca/biblio/recherche/cofa/lion/lion.pdf)
Relevant content
Challenges faced by adults in need of training:


Classifies challenges in four categories: personal, environmental 9 , institutional and
informational. The challenges related to personality are the ―attitudes and self-perception as a
learner. They also refer to the values and attitudes of people towards education and learning in
general.‖ Environmental challenges ―refer to elements in the life of the individual, to contextual
elements that influence him/her in daily life, his/her immediate physical and social
environment‖.10 Institutional challenges are associated to ―programs, policies and procedures
that frame the training provided to adults in a given context‖ 11 and to the aspects directly
influencing training, namely course content, adult teaching practices, etc.‖ The information
category is defined as ―the factors that influence the content and the diversity of available
information on educational resources and the opportunities for training‖ (MELS, 2005, p. 67).

Triggering elements and the reasons for participating in training:


Bélanger et Voyer (Section 3, p. 27, 2004) determined five essential moments or
triggering elements that may determine an adult to participate in a skills improvement
program :
- A change in their professional or personal life;
- Noticing a model or an example of success (an individual who succeeds due to training);
- Insistent outside pressure;
- Gradually realizing that further education would be a good idea;

9

Section 3, p. 23.
MELS, 2005, p. 67.
11
Ibid.
10
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Calculating the benefits and drawbacks.

They divided the reasons behind requests for training into six categories:
- To get a job or further their career;
- To develop parenting skills and support their children during their school years;
- To go beyond their family model and stop the perpetuation of a lack of education;
- To master their language so as to achieve greater success in society and at work;
- To complete the education they already have;
- To satisfy prerequisites for further education.


Other research studies agree with these results (Simard, 2007; COL, 2007).

Actions preceding enrolment:


It seems that the decision to enroll in training is strongly influenced by what precedes it, such as
government policies and promoting the value of learning at the provincial level. Local funding
poses a problem, on page 44: ―The current funding of adult training centres hardly allows them
to take all the necessary actions before even offering courses and programs. The current
funding framework mostly ensures the funds for the teaching activities.‖

Advice regarding the messages promoting adult education (Section 5, pages 45-46):


―Efforts to promote adult education should promote just that, adult education in general, without
breaking it down into ―literacy training‖, ―basic skills training‖ or other names.‖



―Advertisements should avoid using words considered degrading, such as ―literacy‖. Research
studies have shown that the majority of adults misunderstand the meaning of this word.
Therefore, messages and advertisements should use clear, positive language, should not be
based on deficiencies and should explain the adult education resources, the services provided,
the fact that they are free, their relevance for the life of adults today, their mode of operation,
possible benefits, etc.‖ (Lavoie and coll., 2004)



―The messages should be easy to read by people who do not read much. Television, radio and
public transportation are the best means of communicating messages to people with a low
education level.‖ (Canada Information Office, 2000)



―We know that people at the literacy level 1 or 2 need to be exposed to an advertisement for a
long time and repeatedly before they can integrate it.‖ (Gollin, 2000)



―Any kind of promotion should therefore concentrate on what the individual who hears, sees or
reads the communication will understand, not on what we think we are communicating.‖



―The promotion tools should also be diversified: Internet, leaflets distributed door to door,
access to a resource newsletter by telephone order and display.‖ (Bélanger and Voyer, 2004)



Here are examples of successful advertising campaigns: Ontario Drive Clean Program, the
Parental Leave Programme AND Council on Alcohol and Drug Abuse. (Thomas, 2000)



―The information that the messages and advertisements aim to communicate should be
significant. It should stress the fact adult training programs are free, that it is possible to obtain
funding in certain cases to help pay for transportation and child care and that the programs are
flexible to allow people to work and study at the same time.‖ (COL, 2007)



―It should also stress that the programs target adults exclusively, that the learning is done
differently from the classrooms they knew at the elementary level.‖



―The messages can also stress that all adults can learn something, for example, how to use the
Internet and write a résumé.‖
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―It should also be stressed that there should not be a systematic connection between
employment and training in the messages, because adults do not necessarily target
employment, and an advertisement or a message focused on employment may not interest
them.‖



―Also, for the adults with a low level of literacy, training should be utilitarian, otherwise they will
not participate. They want to be assured that the training will have positive, concrete results
either for employment or for their living conditions.‖



―Essentially, any message regarding the improvement of literacy skills should stress its
important consequences.‖



―Promotion actions should aim to change the relationship between the adults with a low literacy
level and learning and training. They should inform the entire population that it is possible to
learn differently, and that an adult training centre can help people do it.‖



―There are various means of raising the awareness of the community regarding these issues
(and the services provided by the local adult training centre), including publishing articles in the
local media, participating in interviews on the local radio or television and inviting community
leaders to information sessions at the centre.‖ (COL, 2007)



―The promotion material could also describe successful examples. Success attracts success.‖



―The testimony of a learner who succeeded is at the same time a valuing experience for
him/herself and a means of enabling others to identify with it. It is therefore important to use
diverse examples to allow a greater number of cases of identification.‖



―The information communicated by hearsay also has a large impact. That is why adults in
training should be encouraged to speak about their experiences and their learning process to
their entourage.‖

Examples of best practices
Among the examples presented (Section 6, pages 49-55) we consider the following to be the most
relevant:


A large scale promotion in partnership;



A partnership between all school boards and all community training centres in a region;



A one-stop evaluation referral process; and,



Involving adults who are in training in the recruitment of other learners.

Misons sur une participation active!
Stratégies pour assurer une participation active des personnes apprenantes en Ontario français
Gérome, Marie-Hélène; Coalition ontarienne de formation des adultes
2002, 123 pages, http://www.bdaa.ca/biblio/apprenti/CFAFBO/strategies/stratégies.pdf
This document presents two components of interest for this compilation, including communications for
the recruitment of Francophone learners in Ontario.
Beginning on page 24, the handbook presents communication strategies. Since one of the two main
conclusions of the handbook on page 119 is that the lack of financial resources to organize successful
recruitment campaigns represents an obstacle, many of the recommended strategies are cost-effective
or involve fund raising. For example:


Developing social marketing strategies;



Doing political canvassing;



Building other partnerships; and,
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Building bridges to raise funds.

The handbook also includes suggestions when the service provider has funds that enable the
development of communication strategies and advertising tools.
The handbook does not provide a lot of information on the content of the messages (other than
avoiding the word ―literacy‖ because it refers to the pejorative ―illiterate‖). The handbook does not
explain in detail how to implement the strategies, but reading it would be a useful reminder for all those
in charge of advertising or recruitment.
On page 43, we find out that the two main reasons for enrolling in a literacy program are:


The possibility of finding employment (including keeping the current job or having access to a
better job); and,



Personal development (how to help one’s children with their school work; participating fully in
community life; or do better in daily life).

ABC Canada
Website: http://www.abc-canada.org, telephone: 1-800-303-1004
ABC Life Literacy Canada is a registered national charitable organization dedicated to promoting adult
and family literacy to the public and the private sector. ABC Life Literacy Canada focuses its activities
on public education programs, brings promotional support to local groups working for literacy and
undertakes studies to achieve the literacy of the entire population.
ABC Life Literacy Canada is in a way the master of advertising and promoting literacy. It develops
statistical cards on the situation of literacy as well as advertising campaigns, including on TV, to
promote it. Unfortunately, few of its resources are offered in French and its website does not reveal the
―recipe‖ for developing advertising that attracts learners. Its research is focused on Anglophone Canada
and does not always take into account the realities of the Francophone population.
The following two reports would be relevant for understanding the issues related to recruitment.
Nonparticipation in Literacy and Upgrading Programs: A National Study
Ellen Long, 2002, 265 pages
This report identifies barriers that deter the participation of Anglophone adults to English language
training programs. The factors that apply to the Franco-Ontarian environment include the difficulty of
attracting a sufficient number of enrolments to make adapted, specific and on request training in a
minority environment affordable. According to the study summary, if the training offer does not meet the
learner’s immediate and specific needs, the latter is less inclined to enroll and more inclined to drop out.
Patterns of Participation in Canadian Literacy and Upgrading Programs: Results of a National Follow-up Study
Ellen Long and Sandy Middleton, 2001, 121 pages
This report identifies factors that facilitate the participation of Anglophone adults in English language
training programs. The factors applicable to the Franco-Ontarian environment include a faultless
referral system, upstream advertising and subsidized child care services that enable parents to take the
training.
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Organismes à but non lucratif – Volet : Recrutement et Rétention
David, Adèle, et Duguay, Rose-Marie; Groupe de recherche en petite enfance (GRPE),
Faculty of Education, Université de Moncton.
2008, 39 pages, http://www.bdaa.ca/biblio/recherche/volet/cover.htm
This publication has the advantage of documenting French-language efforts in Ontario, but only in the
―family literacy‖ component. Family literacy reaches the parents through the children. It is not
subsidized by the provincial or federal government and only reaches a hundred families each year in
French in Ontario.12
Here are a few examples of successful strategies for family literacy that in our opinion would apply to
literacy learners (page 6):


According to Dionne Coster (2007), ―Recruitment can be done in partnership with other
community organizations, including schools, adults who have already participated in similar
programs, local newspapers, TV and radio, leaflets in malls and during community events‖.



According to Philips, Hayden and Norris (2006), ―The two combinations that seem the most
effective are ads in small local newspapers and the collaboration between community
organizations. It seems that the organizers of [family] literacy programs can more easily reach
the individuals who need them most by contacting health care services, social services or other
community oriented groups.‖

Encouraging Adults to Acquire Literacy Skills
Thomas, Audrey M.; National Literacy Secretariat
1990, 27 pages, http://www.nald.ca/library/research/athomas/encadu/cover.htm
This document was written 20 years ago and according to the author ―Very little research has been
done on this topic in Canada [in 1990]. Much of the literature is US-based and fairly recent.‖ (Page 8)
However, there are excerpts that can guide recruitment efforts in 2010.
Evaluation and Referral Bibliography
This handbook entitled ―Best Practices in Exit Assessment and Transition Planning (Handbook)‖ is
available from the Toronto District School Board (Toronto) - City Adult Learning Centre
linda.newnham@tdsb.on.ca
Pat Campbell. Student Assessment in Adult Basic Education: A Canadian Snapshot
1

Awakening the Giant Within: Reflections on Strategies for Recruiting Francophone Adults to
French-Language Literacy Programs
Russell, Célinie; Coalition ontarienne de formation des adultes
2008, 76 pages (downloadable from the NALD website
http://www.bdaa.ca/biblio/recherche/cofa/lion/lion.pdf)
Encouraging Adults to Acquire Literacy Skills Thomas, Audrey M.; National Literacy Secretariat
1990, 27 pages, http://www.nald.ca/library/research/athomas/encadu/cover.htm

SUPPORT ORGANIZATIONS CONTACTED


Office of Literacy and Essential Skills (OLES):
http://www.hrsdc.gc.ca/eng/workplaceskills/oles/olesindex_en.shtml

12

Familles et littératie by David Sherwood of Brunet Sherwood Consultants, for the Coalition ontarienne de formation des
adultes, 2010.
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National Adult Literacy Database (NALD): http://www.nald.ca/



Centre de documentation sur l'éducation des adultes et la condition féminine (CDÉACF) :
http://www.cdeacf.ca/index.php?section=1



Collège Frontière : http://www.frontiercollege.ca/udm/index.htm



COMPAS : http://compas.cdeacf.ca/index.php



Espace-Alpha : http://compas.cdeacf.ca/index.php



Fédération canadienne pour l’alphabétisation en français (FCAF) :
http://www.fcaf.net/communications/publications/index.html



Fédération d’alphabétisation du Nouveau-Brunswick (FANB) : http://www.fanb.ca/index.htm



Regroupement des groupes populaires en alphabétisation du Québec (RGPAQ) :
http://www.rgpaq.qc.ca/index.php



Ministry of Training, Colleges and Universities:
http://www.edu.gov.on.ca/eng/training/literacy/index.html



National Literacy Secretariat (NLS):
http://www.hrsdc.gc.ca/eng/cs/comm/grants/programs/learning_literacy/national_literacy.shtml



La Table des responsables de l'éducation des adultes et de la formation professionnelle des
commissions scolaires du Québec (TRÉAQFP): http://www.treaqfp.qc.ca/101/101c.asp



Institut de coopération pour l’éducation des adultes: http://www.icea.qc.ca/A-propos-delICEA.html

SERVICE PROVIDERS CONTACTED


Fédération d’alphabétisation du Nouveau-Brunswick (FANB): http://www.fanb.ca/index.htm



Équipe d’alphabétisation de la Nouvelle-Écosse: http://www.bdaa.ca/eane/propos/propos.htm



Collège Acadie de l’Île-du-Prince-Édouard: http://collegeacadieipe.ca/index.cfm



Regroupement des groupes populaires en alphabétisation du Québec:
http://www.rgpaq.qc.ca/index.php



Pluri-Elles: http://www.pluri-elles.mb.ca/a_propos.php



Service fransaskois de formation aux adultes: http://www.seffa.sk.ca/index.html



Collège Éducacentre – Le collège francophone en Colombie-Britannique



Portail franco-ténois: http://franco-nord.com/



Service d’orientation et de formation des adultes – Yukon:
http://www.afy.yk.ca/secteurs/main/fr/index.php?location=m1020

DIRECTORIES OF STUDIES ACCESSED


Literacy and Essential Skills Toolkit (OLES)



National Adult Literacy Database (NALD)
It contains the largest collection of online resources on literacy and essential skills in Canada. It
covers a great number of fields such as organizations, websites on literacy, news on literacy
and the working place and contains a complete library of research documents and learning
tools.
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Database of the IFPCA research projects
This database includes all the research projects undertaken under the Initiatives fédéralesprovinciales conjointes en matière d'alphabétisation (IFPCA) since 1993. It contains also the
projects initiated under the Other organizations component of the National Literacy Secretariat
(NLS). All these research studies were undertaken by school boards or grassroots literacy
groups as well as by other Quebec organizations interested in literacy.



COMPAS Directory
Its purpose is to promote research and encourage knowledge exchanges between researchers
and stakeholders in the field of adult literacy, education and training in Quebec and
Francophone Canada. It was created by consolidating the Répertoire de la recherche en
éducation et en formation des adultes (RÉFA) and the Répertoire canadien des recherches en
alphabétisation des adultes en français (RÉCRAF).



Centre de documentation sur l’éducation des adultes et la condition féminine (CDÉACF)



Liste des recherches en alphabétisation familiale – FCAF

MONOGRAPHS


Lurette, Donald; Accès-cible; Le Cap : Centre d’apprentissage et de perfectionnement,
Hawkesbury, 2003.



Lurette, Donald; Un modèle stratégique… pour le développement de l’alphabétisme ; Working
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